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Primary schools for EducAid, 380
Professional capital, 169
Professional collaboration role in

supporting EIP, 219–221
Professional Development Service for

Teachers, 75–76
Professional education, evolving

influence of EIP in, 72–73
Professional learning, 69–70, 104–105
Professional learning community

(PLC), 291–292
Proficient teacher accreditation, 212,

216, 221
evidence role in, 217–218

Proficient Teacher Accreditation
Report, 217

ProfileQ, 311–312
Program Evaluation Pilot, 205–206
Program for Learning Leadership,

172–173
Program Intended Learning Outcomes

(PILOs), 280

Programa de Evaluación del
Rendimiento Escolar (PER).
See Evaluation Program of
School Performance

Programme for International Student
Assessment (PISA), 177,
214, 261, 352

shock, 71
Progress and Performance Index, 201
Public education in Canada, 84–85
Public management culture, 127–128
Public school system, 226–227
Public service provision, 7
Publicly funded education systems,

83–84
Publicly funded entities, 69–70

Q Project, 129–130, 132
Qualitative evaluation of lived

experiences, 226
Qualitative studies, 155
Quality, 215–216, 308

assurance, 276
of decision-making processes, 69–70
development systems, 318
improvement, 310
of school development plans, 298
work of schools, 310

Quality Agency, 160
Quality Assurance Committee (QAC),

278–279
Quality Assurance System, 155–156,

159
Quality Education, 277
Quality Improvement and

Accreditation System
(QIAS), 215

Race to the Top (RttT), 200
Randomised controlled trial (RCT), 62
Re-regulations, 100–101
Regimes, 342
Regional level research, 384
Registry data, 178–180
Regulation, 6, 37, 176–177, 262, 277,

342

400 Index



characterization of Chilean
educational system from
and, 153–156

regulation-cohesion-matrix,
306–309

Regulatory system, 61–62
Republic of Ireland, evidence-informed

practice in
background, 69–71
enablers and barriers for

enhancement of EIP in
education, 74–77

foundations for, 71–74
lessons for practice and policy,

77–79
Research, 178, 291–292

capacity, 72
Ed, 62–63
model, 84
research-based education, 310–311
research-based information,

183–184
research-derived model of pedagogy

in national curriculum,
368–370

research-informed practices, 69–70,
309

research-informed principals, 311
research-informed teaching, 276
research-oriented approach, 369
research-practice partnership,

372
research-promoting model of

pedagogy in national
curriculum, 368–370

research-rich teaching profession,
123–124

research/evidence-based practice,
69–70

research/evidence-informed
practice, 69–70

targeting, 353
use in schools, 130–132

Research engagement, 4, 367
strategies, 367–368

Research evidence, 369

in educational decision-making,
83–84

teachers engagement with, 367–368
Research-practice partnerships (RPPs),

75, 84
collaborative processes, 89
continuous learning cycles, 89
core of, 88–89
evidence-informed practice based

on work of, 93
research model for studying work

and organization, 89
systems and structures, 89

Resource allocation, 104
Resource Allocation and District

Action Reports (RADAR),
201–202

Retention of teachers, 213–214
‘Revolución pingüina’, 154–155
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