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PRAISE FOR THE BOOK

‘I find the book to be one anchored in praxis … I think the most powerful aspect of this book is its multi-disciplinarity, and its focus on engaging readers in discussion about reimagining pedagogical practices in what can now be viewed as the “New Normal” in higher education teaching and learning across Africa and the world. An excellent resource for the higher education sector.’ – Prof Xoliswa Mtose – Vice Chancellor, University of Zululand, South Africa

‘A sobering read for contemporary audiences who are not just in Africa but in countries engaged in a forever effort to keep the higher education sector afloat amidst the onslaught of the COVID-19 crisis, which incidentally has triggered new discourses about bringing digital technology and education practice into closer alignment.’ – Michael Lesolle – Former Principal and CEO of the Botswana Accountancy College
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Foreword

I am delighted to write this foreword as I believe that when we started the year 2020, nobody inside or outside academia could have imagined the world would have lived through such a crisis. On 11 March 2020, the Coronavirus Disease 2019 (COVID-19) was declared a pandemic by the World Health Organization. At that critical time, the vast majority of colleges and universities worldwide were in the midst of their academic year. As is now well known, the outbreak of the pandemic has upended higher education classrooms and campuses – causing many higher education institutions to close their buildings and change their status quo at the time, their pedagogy and ways of working, and has dramatically shaken up interactions with students in the learning environments, and caused education planners and policymakers to rethink matters pertaining, for instance, to physical infrastructure, international mobility as we know it, and mode of study – across Africa, United Kingdom (UK), and the rest of the world. Twenty-four months later, the COVID-19 crisis, has put the academic world under great strain and has brought to light the inflexibility of the higher education system in many countries across Africa, and elsewhere around the world. The devastation caused by the crisis will be felt for many years.

A crisis by its very nature calls for doing things differently and for doing different things. This is because the usual solutions prove wholly inadequate or inapplicable. It is in this context that the higher education sector had to move with great speed to find innovative solutions.

While the COVID-19 crisis has shown that the current higher education pedagogical infrastructures in colleges and universities in many countries are extremely vulnerable to external shocks, lived experiences have shown that many higher education institutions have been able to adapt in one way or another. Universities, colleges, and academics across the African continent and in the UK – like their counterparts around the world – have shown great tenacity, grit, and resilience in endeavouring to adapt and to make amends for the crisis, and although they need to be far more prepared for comparable crises in the future, they have undoubtedly exhibited innovation, leadership, resourcefulness, ubuntu, and the kind of agency that the academic community at large, policymakers, students, non-governmental organisations, and future generations can all learn from – both now and long after the COVID-19 emergency. One area where these qualities of adaption, resourcefulness, leadership, and ubuntu have manifested is higher education pedagogy.

I formed the impression from reading this exciting and thought-provoking volume that it was this notion, this sentiment, that in every system, like the university system, amidst crises such as the one caused by the COVID-19 pandemic, there would be professors, lecturers, and academic leaders in their various settings around the world, who were, against the odds, innovating and testing out new ideas to enable and sustain teaching and learning continuity and quality for students and the institutions. This book, edited by two experts in the fields of education, digital learning and computer science, with vast knowledge of the higher education sector, critiques and documents the literature and several case studies showing what academics have been doing, and could do, to sustain learning continuity during and after the COVID-19 emergency. It is an important contribution to understanding the pedagogical challenges and responses in terms of new approaches and technologies for teaching and learning that have been, or are still to be, implemented to sustain college and university teaching and learning as the sector rebuilds from the crisis.

On this basis, I find the book to be one anchored in praxis and one that brings to light two long held premises: first, when academics solve problems, they learn and often share that knowledge with others, so that, in the event the others experience the same problem, they can be assisted. Second, some insights, glories, and pitfalls about pedagogy and its theory and practices are best understood by those who actively shared in their development and implementation. The case studies illustrating new approaches and technologies for teaching and learning resonate with this point because they were written by the academics who led them. The book is a celebration of the work of these academics who were determined to prevent the complete shutdown of higher education institutions amidst the COVID-19 crisis.

The book, which is aptly entitled Higher Education in a Post-Covid World: New Approaches and Technologies for Teaching and Learning, elaborates on the fundamental changes and transitions in higher education, the emerging approaches, and practices in higher education pedagogy, and the culture and policy concerns in a COVID-19 higher education world. The authors have, remarkably, communicated powerful insights about their craft that lie as templates for teaching and learning in higher education now and in the future. The book assesses and documents the variety of approaches and technologies in teaching and learning that have been tried during the first and second waves of the COVID-19 pandemic. The volume can, in future, allow academics, policymakers, students, and historians to look back on this period of history with both quantitative and qualitative information, and perhaps with new ideas regarding how education might be reshaped in the future. The chapters of the book are wide ranging and advance the discourse, on the one hand, on various sources of pressures on higher education institutions to change and underinvestment in higher education infrastructure – especially in Africa – but on the other hand, the need for a spirit of innovation in higher education; the need for speedy experimentation in pedagogical approaches and the use of technology that characterised the pandemic; the willingness to, and importance of, widespread partnerships and collaborations across all types of organisations and across countries; and the readiness of higher education to reimagine the utilisation of digital learning technologies and tools in education. The UK and Africa collaboration, which resulted in, for example, the writing of this book, is just one such example.

I think the most powerful aspect of this book is its multi-disciplinarity, and its focus on engaging readers in discussion about reimagining pedagogical practices in what can now be viewed as the ‘New Normal’ of higher education teaching and learning across Africa and the world. The higher education sector will not return entirely to the way it was before the COVID-19 crisis. Through the chapters of this book, readers can begin to explore new approaches and technologies of teaching and learning, outside the conventional classroom, and they can identify and apply the theories and concepts as they relate to them. By engaging readers in the discourse, they are motivated by the value of reflection. It is from reflecting on what has been learnt from the COVID-19 crisis that academics, students, policymakers, and civil society will be able to collaborate to rebuild higher education stronger and better.

The book embodies the essence conveyed in the phrase ‘never let a crisis go to waste’ – attributed to Sir Winston Churchill – because the editors and chapter authors have capitalised on the COVID-19 wave to illustrate how the higher education sector can embrace technology and reform traditional pedagogical approaches and practices now and in future. The pandemic provided the organisational energy and courage to embark on initiatives that would have been unthinkable in the pre-COVID-19 era. The pandemic provides academic leaders with an opportunity to unfreeze the university system to dispose of structures and processes that perhaps add little or no value and to find new ways – as the book aptly brought to light.

I hope this book will become a core text that everyone across Africa and the rest of the world can find stimulating, insightful, and informative.

Professor Xoliswa Mtose

Vice Chancellor and Principal – University of Zululand, South Africa
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